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Abstract: 
This study focused on educational social work practice consequences, specifically prevention 
of xenophobia and racism in Czech primary and secondary schools. The findings are from 
a research conducted among teachers and students of both primary and secondary schools in 
Zlín, Olomouc and Moravia-Silesia Regions from September 2014 to June 2015. The aim was 
to explore on the attitudes of teachers and young students to the ideas of multiculturalism. The 
presented results focus on the way multicultural education is conceived and understood. With 
regard to the current migration situation, the approach of both teachers and the young students 
to members of ethnic or religious minorities, from which Roma were the most often reflected 
by the two groups, seems of key importance as well.
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Introduction
This study focused on educational so-

cial work practice consequences, specifi-
cally prevention of xenophobia and racism 
in Czech primary and secondary schools. 
The basis for this study is the concept of 
educational social work by Mária Mach-
alová (2013). Machalová highlights the 

intersection of the aspects of social work re-
lated to the pedagogical sciences: social ed-
ucation and social andragogy. The intention 
of educational social work is to interlink 
the educational process, as well as lifelong 
learning, while solving social problems 
(Machalová, 2013, p. 21–23). An inspira-
tion may be provided by critical pedagogy 
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of Paulo Freire (1986), which has a pro-
found social dimension. In his work Ped-
agogy of the Oppressed, he suggests the 
ways in which teachers and social work-
ers can strengthen and liberate the people 
oppressed by political, economic, social 
or ideological power structures (Janebová, 
2014, p. 71). Educational process in rela-
tion to the socially disadvantaged ones, e.g 
. Roma children, children of foreigners and 
the like, is the most important for this top-
ic. If we want to improve the lives of so-
cially disadvantaged people, it is also sig-
nificant to work with the majority society. 
In this direction, developing multicultural 
education at Czech schools seems to be ob-
vious. Young students and their teachers 
meet in person or through a delegated ex-
perience through their parents or more and 
more often through the media with exclud-
ed or otherwise weakened groups – e.g. 
refugees, immigrants, ethnic minorities, 
drug addicts and so on (Hrdá, Šíp et al., 
2011, p. 7).

Multiculturalism in school practice
The starting point for social preven-

tion in the context of social work in the 
educational process rests in the assump-
tion that social events and social issues 
are more visible because of the challeng-
es in the educational process of the client, 
therefore social problems are educational-
ly determined (Machalová, 2013, p. 27).
The most important attribute of a multi-
cultural society is difference of individu-
als and groups. These may or may not be 
reflected in terms of physical differences, 
but always in terms of cultural differences. 
Members of different cultures have more 
or less different customs and habits, tra-
ditions, symbols, ceremonies and rituals, 
religion, as well as different languages, 
dialects, different ways of nonverbal com-
munication, a different value system, etc. 
They are characterized by specific cultural 

patterns, i.e. using learned, more or less 
mandatory schemes in the form of specific 
customs, morals, laws and taboos for be-
havior in standard situations. Their knowl-
edge, especially knowledge of intercultural 
differences in general is important for ped-
agogy. It is therefore possible to argue that 
multicultural education involves overcom-
ing ignorance.

Ignorance is considered a factor that 
plays an important role in the creation and 
formation of prejudice. Measures that are 
not based on knowledge of life of those in 
concern have only a little chance for suc-
cess (Giddens, 1999, p. 28). In the words of 
Geertz (2000, p. 24), „to understand the cul-
ture of other people is to reveal their nor-
mality, while keeping in mind their unique-
ness“.

A key issue of the multicultural educa-
tion at Czech schools is use of stereotypes 
and prejudices among teachers and their 
students. Prejudices and stereotypes are not 
a product of direct experience of the indi-
vidual, they are irrational mostly adopted 
negative attitudes maintained by tradition 
directed toward someone or something. The 
subject of prejudice can be anything – a per-
son or group of persons, things or events 
(Nakonečný, 1999, p. 223). In our society, 
a considerable amount of prejudice is relat-
ed to Roma people.

Attitudes are generally internal dispo-
sitions of individuals to react to certain 
objects. By this term we mean sympathy 
or antipathy – affection or aversion to-
wards objects, persons, groups and situ-
ations or other identifiable aspects of the 
environment, including abstract ideas and 
social policy (Atkinsonová, Atkinson et 
al., 1995, p. 727, Průcha, Walterová and 
Mareš, 2003, p. 171). Due to attitudes, 
we react in certain relatively stable man-
ner. But it is essential that it should be 
possible to influence attitudes. The main 
and at the same time the most demanding 
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educational goals influence values   and  
attitu des.

The main aim of this investigation was 
to determine teachers and students attitudes 
towards people of different cultures. This 
was attained by examining educational pro-
grams that lead to conflict-free and peaceful 
co-existence of various groups with differ-
ent cultures, ethnicity, religious beliefs, and 
others. It is however difficult to reveal the 
true attitudes of the respondents, especially 
when it comes to the attitudes towards peo-
ple of different ethnicity and culture. The 
main research question was stated as fol-
lows: What are the attitudes of students and 
teachers in primary and secondary schools 
in Zlín, Olomouc and Moravia-Silesia Re-
gions towards different ethnics, nationali-
ties or cultural differences?

Methodology
This study used a descriptive survey de-

sign to examine the attitudes of students and 
teachers towards people of different eth-
nics, cultures and nationalities in Zlín, Ol-
omouc and Moravia Silesia Regions. Gay 
(1981) defines descriptive survey design 
as a study where variables that exist have 
already occurred with non-intervention of 
researcher. Questionnaires were the main 
tools used for data collection in this study. 
Semi-structured interview guides were used 
to collect supplementary qualitative data 
from the teachers. A total of 228 and 915 
questionnaires were successfully respond-
ed to by the teachers and students respec-
tively. This quantitative data was cleaned 
and coded into statistical package for so-
cial sciences (SPSS) for analysis. SPSS was 
used to generate descriptive statistics such 
as frequencies, mean and standard devia-
tion. Free answers of the respondents pre-
sented an addition to the quantitative re-
search where the „hard“ data met its limits 
considering the fact that the answers to the 
questions were not the only information the 

interviewer should record (Disman, 2008, 
p. 163; Švaříček, Šeďová et al., 2014; Skutil 
et al., 2011).

The qualitative part of the data collection 
involved 30 teachers. Although the topic of 
the interviews was given in advance, as the 
selected technique of the semi-structured in-
terviews suggests, teachers had the oppor-
tunity to express themselves to address in-
dividual questions. All the interviews were 
recorded on a dictaphone and then tran-
scribed into a text document. A subsequent 
analysis was carried out in software for pro-
cessing qualitative data Atlas.ti. Here, the 
transcribed conversations were subjected 
to open coding. Code groupings were then 
categorized according to their internal rela-
tionships, similarity or continuity and cre-
ated 10 subcategories, from which 3 main 
categories were developed within the pro-
cess. These include the categories of Mul-
ticultural Education, Roma and School and 
Influences Outside School.

The results of the qualitative part 
of the research

Teachers understand multicultural ed-
ucation primarily as an education to toler-
ance in relation to other cultures. Almost 
all teachers considered this topic highly rel-
evant in our society, because, according to 
them, we would meet members of various 
ethnic groups more and more often in the 
Czech Republic. Teacher18 expressed the 
opinion as follows: „By the way the world 
gets smaller, more global and more and 
more people emigrate and come into con-
tact with people of different faiths, differ-
ent races“. However, some teachers do not 
share this opinion, for example Teacher 29: 
„I think it is generally understood as the co-
existence of different nationalities, eventu-
ally races in some countries. This does not 
concern us. It concerns our country in lim-
ited extent in comparison with, for example, 
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America“. This view, however, occurred 
rarely in the interviews. There is a general 
consensus among teachers that with the help 
of multicultural education, the relations 
among various cultures should develop.

Teacher 16: „Because I think that our 
society is extremely xenophobic, not only 
to the Roma, but in general to other na-
tionalities, we are bothered by the Vietnam-
ese because they take our jobs, as well as 
the blacks with whom we are not satisfied, 
etc.“,other respondents view the Czech so-
ciety as intolerant as well. In their opinion, 
this situation could change slowly with the 
younger generation, which has more oppor-
tunities to meet people from other countries 
and cultures than there were before. Some 
topics may be seen as controversial because 
young students use the opinion background 
from their families, which can be signif-
icantly questioned within the discussion. 
The Roma issue may serve as a specific ex-
ample. In some of the regions where the in-
terviews were implemented, the young stu-
dents meet members of the Roma ethnic 
group more often, they have personal expe-
rience with them, or an intermediated expe-
rience provided by family or friends, which 
motivates them discuss this topic with the 
teachers more often. On the other hand, the 
motivational element is often a source of 
problem for many teachers, because they 
are not sure how to approach this issue, as 
they have learnt it contradicts the opinions 
and personal experience of young students.

For example, Teacher 1 analyzes the 
young students‘ opinion of the Roma, which 
is in his view strongly negative. „98% of 
their opinions are negative. It can be very 
difficult to react to this at the lessons, be-
cause almost all of them have had some neg-
ative experience“. When questioned about 
how the teacher could respond this situa-
tion, the response sounded like this: „Well 
look, I come into contact with them here, 
let’s say, for two hours a week, and they live 

there among the community 24 hours a day, 
except for the time they are at school. So it 
is very difficult to interpret it.“

Teacher 5 is of opposite opinion, he sees 
multicultural education as a tool to combat 
stereotypes in the case of young students. 
„The young students are aware of living in 
a greenhouse constructed by their parents, 
in certain stereotypes, and we must always 
learn to somehow overcome the stereotypes. 
Unfortunately, we are part of a globalized 
world, so this is a sort of biggest advantage 
of any kind of teaching of multiculturalism 
or simply learning discussion on certain is-
sues.“ But, like most teachers, he also adds 
that the central motif of multicultural edu-
cation at schools should be „learning toler-
ance“.

Most often, teachers agree that the main 
mission of multicultural education should be 
to encourage young students to learn about 
different cultures, which according to them 
have other features than the culture in which 
the young students grow up. Firstly to pro-
vide for a shift of their attitudes and values   
towards development of their tolerance and 
respect when concerned with the phenome-
na of otherness. Physical difference of eth-
nics is considered the most important fea-
ture of otherness by teachers. The accented 
groups which must be learned to tolerate are 
most often in the views of teachers Roma 
and Vietnamese. Other ethnics and nation-
alities are not considered to be as interest-
ing from the teacher’s perspective. They are 
represented by the concepts of „other cul-
tures“, „foreigners“ and the like.

Roma as the topic of multicultural educa-
tion were detected in all the interviews, we 
can therefore conclude that the understand-
ing of multicultural education by teachers 
is closely linked to the topic of inclusion of 
young Roma students to schools, and gen-
erally of Roma into society. In this respect, 
the issue of the so-called socially excluded 
localities and impact on the coexistence of 
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majority vs. minority that is perceived as 
problematic, due to the different social lev-
els of marginalized population was men-
tioned.

On the other hand, teachers almost did 
not mention other ways of otherness with 
which students can meet, the diversity of 
genders, issues of different sexualities, 
physical differences caused by, for exam-
ple, illness, or even the simple differenc-
es between the young students, which may 
be caused, for example, by different social 
background or other education. These need 
to be seen as separate individuals (cf. inter-
cultural approach in Sleeter, Grant, 2009, 
p. 33; Banks, Banks, 2009, p. 22–23; Dom-
Nwachukwu, 2010, p. 5).

The results of the quantitative part 
of the research

From the theoretical basis of the sug-
gested issue resulted the following research 
questions, which should confirm or dis-
prove the following hypotheses:

• Coexistence of the majority with the 
Roma minority is problematic.

• Otherness is seen as a source of xen-
ophobia and racism.

• The most common form of otherness 
reflected as a negative stigma is the 
Roma origin of its bearers.

The research questions were dealing 
with the challenges of the demand for a de-
scription of various forms of diversity in our 
population, namely foreigners, representa-
tives of religious minorities and ethnic mi-
norities in our country. The previous studies 
were implemented primarily by identifying 
value orientation and attitudes of young stu-
dents and their teachers.

Values   of young students and 
teachers in relation to otherness

In one of our closed scale questions, 
there was examined the importance of the   

submitted values. Our aim was to compare 
the result of the value orientation of the re-
spondents with the answers we obtained in 
reaction to the issues relating to otherness.

The young students chose Friendship 
and fellowship as the most important values 
in 71.6% and as rather important in further 
19.8%. Furthermore, the respondents chose 
the value of Love and partnership as the 
most important in 66.6% and rather impor-
tant in 22.2%. Tolerance to different sexual 
orientation was mostly categorized as of lit-
tle importance in 10.8% and in 8.2% as the 
least important.

Teachers   marked mostly Love and part-
nership (63%), Sense of justice (60.8%) and 
Friendship and fellowship (55.5%) as the 
most important values. The most preferred 
values   also included the Ability to commu-
nicate (the sum of the answers the most im-
portant and quite important amounted to 
95.2%), the Ability to help the ones in need 
(92.9%), Tolerance to high age and the el-
derly (91.1%), and Protection of the dis-
advantaged ones (89.8%). The categories 
Recognition of the majority (17.9%), Toler-
ance to different sexual orientation (8.9%) 
and Tolerance to different appearance (8%) 
were marked as of little or the least impor-
tance.

In the case of teachers, as well as in 
the case of young students, all the evalu-
ated values   relate to personal relationships 
among individuals. Less appreciated values   
appear to be related to general tolerance to 
otherness, unique identity of persons and 
their mutual differences, which include dif-
ferent sexual orientation, different appear-
ance and so on.

The relationship of respondents to 
otherness

We asked our respondents by the means 
of a semi-closed question about their per-
sonal relationship to various ethnic or cul-
tural groups.
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Graph 1: The importance of values   in the case of young students
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Graph 2: The importance of values   in the case of teachers
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Graph 3: The relationship of young students to different ethnic groups

Graph 4: Relationship of teachers to different ethnic groups
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In the case of young students, it is quite 
obvious that the neutral and positive atti-
tude to the relevant ethnic groups prevails 
over the negative ones, with one exception, 
which is the Roma. Also in the case of Ar-
abs, the ratio of positive responses is one of 
the lowest ones.

Teachers evaluated their attitudes to the 
majority of the groups in relation to which 
they could express their opinions mostly as 
neutral and positive ones (although it oc-
curred in a lesser extent than in the case of 
young students), which outweighed the neg-
ative ones. They usually justified their atti-
tude by lack of knowledge of the group in 
concern or its members as the reason why 
they could not opt for one of the more clear-
cut answers.

Our respondents evaluated their person-
al relationship to different ethnic groups in 
general in a very similar way. Young stu-
dents chose a neutral standpoint in 46.2% 
of cases, the quite positive one in 17.1% 
and 13.3% chose the option that they had 
no opinion. Teachers marked their relation-
ship with members of other ethnic groups 

or cultures as neutral in 60%, positive in 
29.3% and negative in 8.8% of cases. The 
question was designed as a closed one with 
reasoning in the form of verbal commen-
tary. In the respondents‘ answers there oc-
curs a particularly prevalent emphasis on 
the willingness of different ethnic groups 
to adapt, to behave according to the regula-
tions acknowledged in the Czech Republic 
(„It depends on the behavior, the willing-
ness to adapt“). These responses constitute 
22.1% in the case of young students. 34.3% 
of teachers inclined to the opinion that it 
depends on the behavior of individual peo-
ple. Respondents then usually reflected 
their personal experience in their decisions, 
even if it was absent (21.9% of teachers and 
8.1% of young students). Especially young 
students frequently expressed their disin-
terest in the issue.

Relationship of adolescents to otherness 
is also documented within the statements 
of respondents related to what they con-
sider attractive about foreigners and on the 
contrary, what bothers them about foreign-
ers. Mainly cultural customs and traditions 

Graph 5: What I like about foreigners /what bothers me about them
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(22.1%), language (19.8%) and lifestyle 
(12.9%) were evaluated positively.

A similar question was also used to de-
fine the extent to which young students‘ fear 
of foreigners was justified. The opinion that 
fear of foreigners is justified prevailed in the 
highest frequency here, foreigners seems to 
denote certain danger to our society, or the 
few is at least understandable to a large ex-
tent.

Teachers were also asked if they con-
sidered foreigners beneficial to our society, 
or not. Neutral answers prevailed over the 
positive or negative statements in the case 
of teachers. Nevertheless, approximately 
40% of the respondents consider foreign-
ers beneficial to our society, which is in 
correlation with the fact that 44% of teach-
ers do not consider foreigners a risk to our 
society.

The respondents‘ answers absolute-
ly obviously show that neutral and posi-
tive attitude to the relevant ethnic groups 
prevails over negative attitudes, even in 
case of Arabs, where the ratio of posi-
tive responses is almost the lowest one. 

Questionnaires administered to the young 
students targeted their attitudes as well as 
that of their families towards the Muslims. 
The answers show that the young students 
consider the attitudes of their families and 
friends to Muslims to be neutral. In both 
cases, the neutral value possibility was 
chosen by more than 50% of respondents. 
In the case of personal views on Muslims, 
which respondents presented in an open 
question, 41.3% corresponded with the 
category of „I do not know, I do not have 
any opinion on that“. Another 27.1% of re-
spondents expressed a neutral attitude and 
24.0% negative or rather negative one.

An exception, in which the evaluation 
was not mainly neutral and positive, con-
cerned only one group, the Roma, in the 
case of which our respondents chose more 
often quite negative, or clearly negative at-
titude.

In 29.9% of cases, they talked about the 
behavior of the given group, as was in the 
case of a young student: „It depends on who 
they are and how they behave“. In other cas-
es, respondents refer directly to the specific 

Graph 6: Fear of foreigners
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the behavior of the Roma as such, most of-
ten with negative connotations: „I think 
they don’t have any manners and I don’t 
like their behavior“. 21.1% of respondents 
explained their attitudes by writing that 
the given group of people simply bothered 
them and in most cases without giving any 
reason, as it is evident here: „And you ask 
why??? Yuck,“ wrote a young student.

Conclusion
From the results of our research, it is 

apparent that teachers at Czech schools 
may not function sufficiently as assistants 
and guides to the young students – indi-
viduals or groups, who need social assis-
tance because they belong to a margin-
alized group that is excluded or socially 
impaired – on their way to adapt to the 
mainstream society of the white majority. 
It seems that a space for a social worker 
as a social educational advisor (according 
Machalová) or social teacher (according 
Gulová, Hrdá, Šíp etc.) is open here. Our 
assumptions were confirmed in the case of 
a lower degree of tolerance of adolescents 
to the Roma minority compared to the oth-
er ethnic or cultural minority groups. The 
assumption that teachers and young stu-
dents perceive coexistence of the majori-
ty with Roma minority as problematic has 
been confirmed. The research shows that 
attitudes declared by both young students 
and teachers may to some extent reflect 
the inclination of their bearers to xenopho-
bia and racism as the stigmatization of the 
Roma in the public space of the Czech Re-
public is widely shared.

Based on our research, we may conclude 
that the values   and attitudes of adolescents 
focused on their perceptions of members 
of different cultures and ethnicity is entire-
ly different from the values   and attitudes of 
their teachers.

Different ethnic groups are generally 
perceived as homogeneous entities cul-

turally distinct from the majority and 
thus bearing the hallmark of „otherness“ 
closely associated with stereotypical no-
tions about the members of these groups. 
Such an approach is problematic because 
it goes against the spirit of multicultural 
education, which should eliminate stereo - 
types.

It is the very misunderstanding and un-
willingness to try to understand the „nor-
mality of otherness“, as well as a lack of 
effort not to designate otherness as some-
thing special, that significantly are the 
source of the ambivalent attitude of our re-
spondents towards the members of minor-
ity groups.
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